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So….

Why this 

topic ?



There has been great loss in relegating 
the arts to the relatively trivial role 
which they finally assumed in 
schooling, and there is corresponding 
promise of gain in the efforts making 
in the last generation to restore these 
to a more important position. Viewed 
both psychologically and socially, the 
arts represent not luxuries and 
superfluities, but fundamental forces of 
development. 
(John Dewey, Art in Education, 1911)



Aims

• Understand how Western 
Australian primary teachers 
understand, interpret and 
enact arts curriculum

• Examine the way contextual 
dimensions interplay and 
interrelate



Policy Enactment Theory

➢ Contextual dimensions that impact policy 
enactment according to Ball, Maguire & 
Braun (2012)

• Situated contexts
• Professional cultures
• Material contexts
• External contexts





Phase 1  
Macro

Phase 2  
Meso

Phase 3  
Micro



Phase 1  
Macro

Curriculum



Arts Curriculum Leaders

 11 participants

 Arts curriculum representatives from

 DoE

 CEWA

 AISWA

 SCSA

 Arts Organisations

 Teacher Development Schools



Unintended 
Consequences

 Marginalisation

 Disconnection

 Lack of arts learning 
opportunities

Intended 
Consequences

 Ease of use

 More focus on 
content



Phase 1 Arts Curriculum Leaders



Arts Curriculum Implementation.
"Adopt and Adapt” as Policy 

Translation.

This paper examines macro, meso and micro understandings of policy 
enactment within Western Australian primary school arts education 
where a new national arts curriculum is being revised and implemented 
through a process colloquially known as ‘adopt and adapt’. This paper 
focuses on how a government led implementation policy has influenced 
arts teaching and learning in unintended ways. It includes a theoretical 
reflection and a consideration of the effects of such policies. Using policy 
enactment theory as the enquiry lens, four contextual variables are 
highlighted for their impact on teachers and schools. The variables 
include situated contexts, material contexts, professional cultures and 
external factors. Effects are discussed through the perspectives of eleven 
arts curriculum leaders drawn from in-depth semi-structured interviews. 
Marginalisation of the arts, the disconnection of schools and teachers to 
the arts and professional learning impacts are discussed as results of this 
policy translation. 

Chapman, S., Wright, P. R., & Pascoe, R. (2016). Arts curriculum implementation: “Adopt 
and adapt” as policy translation. Arts Education Policy Review, 1-13.



Phase 2  
Meso

Schools



Phase 2 - Teachers and Principals



Methodology

 All three educational jurisdictions represented

 Four schools – 2 govt, 1 catholic, 1 independent

 All offer an arts program with specialist arts 
teachers

 Semi-structured interviews with each participant 
(N = 24)



The written 
curriculum 
makes 
assumptions 
about 
schools that 
impacts on a 
teachers 
ability to 
implement 
arts 
curriculum.



Curriculum Content Assumptions

Geography

Resources

Support





Contextual Pressures

geographic location – access, 

use of arts specialists, 

appropriate learning spaces and the 

stresses associated with mandated 
testing.



What I found…

➢ The importance of context
• What works in one context does not 

necessarily work in another

➢ The importance of value

➢ Educational harmony is reached 
when content, context and 
practice are aligned, minimising 
the ‘noise’



Noise

 Change fatigue

Most of us go ‘I don’t know, and I 
don’t really care’.  And seriously, 
I don’t because having taught for 
so long, it [curriculum] seems to 
do a 7-year cycle and they 
change the rules, and they 
relabel it. I do whatever they say, 
when they bring it out…and then 
they’ll change the rules and then 
they’ll tell us to throw it out and 
put something else in because 
they always do. 
(Breanna, classroom teacher) 



“Content without Context is Noise”
Looking for Curriculum Harmony in 

Primary Arts Education 
in Western Australia

Arts education in Western Australian primary schools consist of learning 
opportunities outlined by mandated curriculum. However, assumptions 
underlying this curriculum involving access, resources and support impact 
schools without being adequately addressed by the written curriculum. 
Drawing on the policy enactment theory of Ball, Maguire, and Braun (2012) 
four contextual variables (situated contexts, professional cultures, material 
contexts and external factors) are used to highlight the differences between 
the written published curriculum and the implemented, practiced curriculum. 
Drawing on interviews with 24 participants across four schools’ issues of 
geographic location, use of arts specialists, appropriate learning spaces and 
the stresses associated with mandated testing are reported as contextual 
pressures by this study. This paper details the disruptive interference of 
these contextual pressures that we describe as ‘noise’. The provision of a 
better understanding of this contextual landscape brings schools and 
teachers away from the ‘noise’ and closer to curriculum harmony.

Chapman, S., Wright, P. R., & Pascoe, R. (2018). “Content without context is noise: Looking for 
curriculum harmony in primary arts education in Western Australia. International Journal of 
Education & the Arts, 19(2). Retrieved from http://www.ijea.org/v19n2/. 



Purpose

Value

Practice





Micro
Intrinsic

Meso
Instrumental

Macro
Institutional

WHAT



Intrinsic



Arts Practice

Value as creativity

Art creates that feeling, creates that emotion 
and allows children to be those fantastic problem 
solvers, to see life through a different eye too.  
For example, when they were doing these (self 
portraits on desks) they did their portraits and 
put them in the frames.  They were 
concentrating so hard, that they spent two hours 
to finish them off.

(Deanne, experienced classroom teacher)



Arts Practice

Value as skill development

No, not many other schools teach Marimba. I 
also want them [the students] to do stuff here 
that they don't get the opportunity to do other 
places. I don’t do a lot of technology because I 
believe that the kids are far more advanced with 
their understanding of technology than I am, but 
they don't have one of them (pointing to a 
marimba) in their house.    

(Leanne, Music specialist teacher)



Instrumental



Arts Integration

Value as curriculum efficiency

No, I don’t see it as stand alone; I think it needs 
to be integrated.  Stand-alone subjects, it’s not 
the way that the world works, so if the children 
go and they’re just making something for the 
hell of it, it’s enjoyable for them but everything 
that we need to do has a certain element, it 
needs to have a certain element of intention…   

(Tracey, graduate classroom teacher) 



Institutional



Cultural Production

Value as social impact

We just did that parade project here … one of the 
Mum’s (Jane) was an artist in residence. Parents 
came and helped during class time, and then we ran 
a workshop for them to make their own costumes, 
and on the day, it was just such a – it was a really 
lovely Admiral Hall feeling. Lots of parents turned up 
and lots of kids turned up, and you know, it’s 
traditional – there’s lots of traditions with the 
community in this school, which is just lovely. 

(Brooke, Visual Arts teacher, Admiral Hall)



Institutional

Connectedness Usefulness Personal

Instrumental Intrinsic

Centrality of the Teacher

Practice

Value

Purpose

Knowledge



Institutional

Instrumental

Intrinsic



Findings…

➢ The importance of time 
to the development of 
purpose

• Time to develop 
arts practice

• The saving of time 
in integration

• Creating cultural 
production through 
the spending of 
time with 
community



Purpose and Value

 Think about your school. What do you think is the 
purpose of the Arts in your situation?

For the administration?

For the staff?

For you?

 How do you mostly use / value the Arts? 

Intrinsic

Instrumental

Institutional



Purpose, value and practice in Western Australian schools: 
understanding misalignment in Arts learning

Purpose, value and practice are three key concepts in understanding curriculum 
implementation in arts education. When these three concepts work in harmony 
the alignment provides a framework for successful arts curriculum 
implementation. This study highlights how these concepts are often misaligned 
with competition between the translation of purpose as stated in curriculum 
documents, mediated through competing values shown by teachers, principals 
and the community, the realities of teaching, and the everyday life of schools. 
Key to understanding the impact of a misaligned arts education is the 
intersection of purpose – the why of arts learning; value – the beliefs about 
what is worth knowing in terms of curriculum authorities and teacher’s beliefs; 
and practice – the actuality or how of arts learning. A purpose, value and 
practice framework is explored using a qualitative methodology drawing on the 
experiences of 20 primary school teachers across four schools in Western 
Australia.  The ways that each of these three key concepts manifest provides 
insights into what can improve authentic arts learning for young people in 
schools. Additionally, the centrality of the teacher to the teaching learning 
process, and time allocation commitments by teachers and schools are 
discussed as key considerations of curriculum implementation misalignment. 

Chapman, S., Wright, P. R., & Pascoe, R. (2018). Purpose, value and practice in Western Australian schools: 
understanding misalignment in Arts learning. Journal of Curriculum and Pedagogy, under review.



Arts Practice



Classroom teachers



“In terms 
of arts… 
Pinterest 
that’s my 
go to –

I love it”



Addressing
Criticality in Arts Education

 Online resources used as easy solutions to finding ideas 
for arts lessons

 Visual, immediate and do not require deciphering

 Little connection to the sequencing of arts learning

 Minimal critical engagement results in “things to do” 
rather than authentic learning



Criticality and Connoisseurship in Arts Education: 
pedagogy, practice and ‘Pinterest©’.

In time-poor and pressured teaching environments, some classroom 
teachers look for immediate and simple solutions to resourcing their 
arts teaching. Online platforms, such as Pinterest, seem to offer 
ready-made answers for these teachers, however, a lack of criticality 
can underscore the unexamined ‘advantages’ of such accessible 
resources. Criticality and connoisseurship are two key issues in 
understanding why teachers prefer online platforms for the sourcing of 
arts teaching resources rather than curriculum documents written for 
them by ‘curriculum experts’. Critically competent curriculum decisions 
require informed knowing about value and how the decision impacts 
on practice and student learning. Combined in an arts context and 
drawing on interviews with sixteen classroom teachers, criticality and 
connoisseurship are used to highlight the systemic issues of context, 
value and pedagogy that impact on teachers practice. Suggestions for 
increasing teachers’ criticality and connoisseurship are explored as a 
means of improving arts learning for young people.

Chapman, S., Wright, P. R., & Pascoe, R. (2018). Criticality and Connoisseurship in Arts Education: 
pedagogy, practice and ‘Pinterest©’. Education 3 -13 (under review)



Phase 3

Individuals in 
Schools



Arts Specialist Teachers



Phase 3 Methodology

 Participant researcher

 1 day / week in school 

 I taught 4 dance classes over the day

 Informal conversations about change

 3 more formal taped interviews across the 8 weeks



Creating Change

 Moving away from teacher development or professional 
learning as the focus of change in schools, 

 Now seek to put the teacher at the centre of the change 
process 

 Asking what it is teachers do, or look for, to create 
change in and for their environment. 



https://dannaden.com/2017/06/30/change-knocking-will-answer/

The 
process 

of 
change



Professional Agency

 An individual perspective 

 is a personal viewpoint of a situation and involves identifying 
ways in which people act to influence change. 

 A structural perspective

 where agency is explored through a social or cultural lens, 
involves identifying the surrounding context that influences 
change in an individual. 

The process of creating change



I'm really worried for my teaching spirit. 
I'm very sad, if I can say it like that...I 
love the arts, I love it, but I am really 
worried in terms of my work load. They 
have given me the arts, reading recovery 
and then I was told I was going into the 
classroom for a day, and I said no that 
can't work, I don't know any other 
teacher here that has to do all that. If I 
go in for a day, then I will have a 
professional responsibility around 
reporting for the whole school for the arts 
and for a full class cause that is what will 
happen. 



Developing Agency

 Isolation

 Administration support

 Communities of practice

Challenges in and for the Arts



I feel from that course I can give 
the Arts more time. For example, 
my lessons now are more focused 
on what's important, what we 
need to think about - what is the 
arts skill, what am I drawing from 
the curriculum, what do I want 
the kids to get out of this? 



I’m really worried for my teaching spirit”:
Professional agency and the primary Arts specialist 

teacher.

Arts specialist teachers have a unique place in primary schools. They 
are often the sole teacher responsible for an entire learning area and 
hence commonly provide leadership and drive the curriculum 
implementation of the arts in and for their school. This responsibility 
finds us asking questions about the ability of arts specialist teachers to 
create professional agency in an increasingly challenging school 
environment. Using seven propositions for professional agency 
developed by Eteläpelto, Vähäsantanen, Hökkä, and Paloniemi (2013), 
where both individual and structural elements are considered, we focus 
on a single teacher in order to consider the propositions from the 
perspective of an arts specialist. Conditions explored include 
relationships, time, purpose and constraints, work-related identity, 
experiences, and work communities. Challenges such as isolation, 
ongoing support and the development of community are highlighted as 
potential difficulties in the process of developing agency. 

Chapman, S., Wright, P. R., & Pascoe, R. (2018). I’m really worried for my teaching spirit”:
Professional agency and the primary Arts specialist teacher. Journal of Curriculum Studies (under review)



Comments 
and 

Questions

Comments 
and 

Questions?


